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What is PBIS?
Why is it Important? 
What is PBIS?
Why is it Important? 

What do you already know about PBIS?What do you already know about PBIS?Take 2 minutes

Rob Horner in OC
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MTSS ComponentsMTSS Components

1.Multiple Tiers of Intervention and Support for social, 
emotional, behavioral, academic needs

2. Team based problem solving
3.Evidenced based curricula and practices
4.Use of data for decision making and progress monitoring
5.Universal screening
6.Use of fidelity and capacity assessments

1.Multiple Tiers of Intervention and Support for social, 
emotional, behavioral, academic needs

2. Team based problem solving
3.Evidenced based curricula and practices
4.Use of data for decision making and progress monitoring
5.Universal screening
6.Use of fidelity and capacity assessments

Universal

Targeted

Intensive
Continuum of 

Support for 
ALL:

“Molcom”

Dec 7, 2007

Prob Sol.

Coop play

Adult rel.

Anger man.

Attend.

Peer interac

Ind. play

Label behavior…not people

Self-assess

Homework

Technology
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Universal

Targeted

Intensive

Label behavior…not people

UNIVERSAL

TARGETED

INTENSIVE

CONTINUUM OF SUPPORT ACTIVITY      
5 min

Two Kinds of Data

1. Outcome data
2. Fidelity data
1. Outcome data
2. Fidelity data

SWISSWIS
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Team builds a precision statementTeam builds a precision statement

During the first 3 months of school,  during lunch and 
morning break, there are a number of of 6th and 7th

grade students (20) who have been tardy to class in 
order to obtain peer attention (escape task less 
likely motivation).

During the first 3 months of school,  during lunch and 
morning break, there are a number of of 6th and 7th

grade students (20) who have been tardy to class in 
order to obtain peer attention (escape task less 
likely motivation).
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District Data vs. School/Classroom DataDistrict Data vs. School/Classroom Data

 Use disproportionality as example Use disproportionality as example

SCHOOL DATA IN REAL TIME
SWIS ETHNICITY REPORT

SWIS CICO Tier 2 DataSWIS CICO Tier 2 Data
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ISIS SWIS Tier 3 DataISIS SWIS Tier 3 Data

Tiered Fidelity InventoryTiered Fidelity Inventory

Universal (school-wide) behavioral 
screening :

• Addresses prevalence of emotional/behavior 
problems among school-age children ranges 
between 9%-13% (Tier 2 & 3 Students)

• Provides a valid and reliable approach for 
identifying student behavioral issues
– Externalizing and Internalizing students are identified

• Highlights schools as an ideal environment for 
addressing mental health-related issues
– “Less stigmatizing” than clinics
– Potential to reach large groups of youth and families
– Successfully identify kids with internalizing behaviors

(Rose, Owens, PBIS Network)
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Universal Screening: Selection Criteria

– Usability/practicality:
• Cost-effective
– Does not require specialized training to administer or evaluate results
– Does not interfere with instructional time or other required tasks

• Efficient
– For example, identifies students who are withdrawn (internalizers) as well as 

those who act out (externalizers)
– Can be completed quickly

• Informs interventions
– Results can be used to identify appropriate interventions
– Aids in improving student outcomes

Universal Screening: Sample of 
Evidence-Based Screening Instruments 

Screener Pros Cons
Systematic Screening for Behavior 
Disorders (SSBD; Walker & Severson, 
1990)
http://store.cambiumlearning.com

• Well-validated (Endorsed in 1990 
by the Program Effectiveness 
Panel of the U.S. Department of 
Education)

• Efficient (Screening process can 
be completed within 45 minutes 
to 1 hour)

• Most effective instrument for 
identifying internalizers (Lane et 
al., 2009)

• Meets AERA/APA instrument 
selection criteria

• Inexpensive (Manual= $ 134.49;
includes reproducible screening 
forms) 

• Normed for grades 1-6 
• Dated norms (normed in 1990)
• Normative sample skewed to 

western U.S. region

BASC-2/BESS (Kamphaus & Reynolds, 
2007)
http://www.pearsonassessments.com

• Measures behaviors associated 
with internalizing and 
externalizing problem behaviors 
and academic competence

• Meets AERA/APA instrument 
selection criteria

• Incorporates three validity 
measures  to rule out response 
bias

• Utilizes large (N= 12,350 children 
& youth), nationally-
representative sample

• Web-based screening capacity 
available via AIMSewb

• Can be expensive for 
districts/schools that don’t have 
access to a scantron machine

• $26.25 for 25 hand-scored
protocols

• Online access  via AIMSweb: 
Additional $1.00 per student for 
subscribers and $4.00 per student 
for non-subscribers)

• Hand-scoring is time-consuming 
and reduces  access to validity 
measures

• Computer software is expensive 
($620)

Universal Screening: Sample of
Evidence-Based Screening Instruments 

Screener Pros Cons

Strengths and Difficulties Questionnaire 
(SDQ; Goodman, 2001)
http://www.sdqinfo.org

• Measures internalizing/externalizing 
behaviors

• Free
• Option of completing pencil and paper, 

or online version
• Can be scored online
• Technically sound: Large, 

representative normative group

• Perceived length of administration 
time

• Items skewed toward externalizing 
behaviors

Student Risk Screening Scale (SRSS; 
Drummond, 1993)

• Measures internalizing/externalizing 
behaviors

• Free
• Quick to administer (less than 5 

minutes per student; 15 minutes for 
entire class, depending upon number 
of students)

• Easy to understand and interpret 
score results

• Technically-adequate 

• Not as accurate as the SSBD 
regarding identification of internalizers

Social Skills Improvement System (SSIS; 
Gresham & Elliott, 2008)
http://psychcorp.pearsonassessments.co
m/pai/ca/cahome.htm

• Measures problem behaviors, social 
and academic competence

• Computer and web-based (AIMSweb) 
administration and scoring available

• Expensive: Technical 
manual=$105.60; Rating forms= 
$43.75 for package of 25 hand-scored
forms; scoring software= $270.00; 
Scanning software= $640

• Can be time-consuming. It takes 10-
25 minutes  per student to complete 
the screening instrument
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Ask the Families!
Parent Screener for ALL students transitioning to Middle 

school

Missoula, MT
Adapted from Dishion et al
https://reachinstitute.asu.edu/
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!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!Tier(2(Interventions(by(Risk(Factor(
(

RISK! Tier!2!(Intervention!Ideas)! ! Progress!Monitoring! ! !
Externalizing!

(SRSS)!
Check!in!?Check!out!
Peer!Mentoring!
Self!Monitoring!

Social!Skills!Instruction!
!

! SWIS!
(Daily!Behavior!Report!Card!with!
goals!and!graph!analysis)!

! !

ODR!
(Office!Discipline!

Referral)!

All!Above!plus!increased!
supervision!(Transitions/Breaks)!

! SWIS! ! !

Internalizing!
(SIBBS)!

!

Refer!to!school!counselor!
Social!opportunities/instruction!
Mentoring!(CICO)!

! SWIS!(CICO)! ! !

Academics!
STARR,!Grades,!
District!
assessment,!CBM!

Refer!to!Academic!team!
Diagnostic!Assessment!!
Targeted!Interventions!
Extra!support!or!tutoring!
!

! Trend!analysis!
 Benchmark!standards!
 Growth!Standards!

! !

Attendance!
Zangle!

Parent!Meeting!
Group!meeting!
District!attendance!improvement!
team!support!

! Weekly!monitoring!
 Set!goals!(site!team!with!

district!support)!

! !

!
 
 

Encina Grade 6
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Encina Grade 6

~80% of Students

~15% 

~5% 

ESTABLISHING CONTINUUM of SWPBS

Tier 1
• Define, Teach, Acknowledge Behavioral 

Expectations
• 4 to 1 pos./neg. Interactions with Students
• Consistent Consequences for Problem Behavior
• Systematic Supervision in Common Areas
• Schoolwide Bullying Prevention Efforts
• Effective Instruction and Classroom Management

Tier 2
• Check in Check Out
• Peer and Adult Mentors
• Supervised Social Clubs
• Social Instruction 
• Supervised Breaks or Recess

Tier 3
• Function based and Individualized 

Behavior Plans
• Family Collaboration
• Wraparound multi-Agency Support
• Intensive Academic Support
• Alternatives to Home Suspension
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What’s the Function ?

New Directions for PBIS
Including EBP’s under the Umbrella
New Directions for PBIS
Including EBP’s under the Umbrella

J I M  W O O D ,  P B I S  F A C I L I T A T O R

L U K E  A N D E R S O N ,  S C H O O L  P S Y C H O L O G I S T  

S A N  J U A N  U N I F I E D  S C H O O L  D I S T R I C T

Peer Mentoring 
as a Tier 2 Practice 
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Review of Tier 2 Foundations

 Continuous Availability to Students

 Rapid Access to mentoring (within 7 days)

 Low effort by teachers with maximum benefit to students

 Consistent with school wide expectations

 Implemented uniformly by staff (Staff know their roles)

 Support of Tier 2 team and Administrators

 Student voluntarily participates

 Mentoring fits the culture of the school (socially valid)

 Continuous monitoring of the students involved

What Can be Achieved?

For mentees, these programs have shown a positive 
impact on:

– Connectedness to school and peers

– Feelings of competency and self-efficacy

– Grades and academic achievement

– Prosocial behavior and attitudes

What Can be Achieved?

For mentors, there have been reported 

improvements in…

– Connectedness to school

– Self-esteem

– Empathy and moral reasoning

– Intrapersonal communication and conflict          
resolution skills

– Relationships with parents
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Common Practices

 High school students mentoring middle or 
elementary students

 Older elementary students mentoring younger 
students
 Rule of thumb- At least a 2 grade difference

Cross age peer mentoring

 Must be structured and organized

 Meet for 10 or more times

 At least a 2 year age span

 Do not focus primarily on deficits or problems

Important Notes

 Screen Well for Mentors (Beware of Deviancy Training?)

 Regular and frequent monitoring built in

 Mentors need help with structuring activities

 Training for both mentors and mentees

 Parent permission slips for mentors and mentees
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Responsibilities and Roles

 Principal- Must support

 Teachers- Refer mentors and or mentees, provide 
space or supplies, report on outcomes

 Site coordinator-Most important player (recruits, trains, 
outcome data, helps to keep it going)- Dual Coordinators ?

Turn and talk: At your school, how would roles be 
decided upon, and responsibilities be determined ?

Recruiting/Screening for Mentees

 Use a set of criteria (socially withdrawn, academic deficits, not 
connected to adults)

 Use parents in your recruitment of mentees 

 Emphasize the benefits to mentees and parents
 Newsletters, New student packets, parent nights, website

1. What do you think would be the best way to 
recruit mentors? 

2. What screening process would you use to 
choose mentees?

Data/Feedback from Participants

 PRE/POST/WEEKLY Questionnaire for Mentors

 Questionnaire for Teachers

 Questionnaire for Parents

 Attendance/grades/SWIS data/
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Culminating Activity
Using your handouts and resources

 Fill out the Mentoring Self Assessment (1 per team)

 For all elements that are rated as “in progress”, or “not in 
place”, complete the attached action planning steps.

Action Plans
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Serious Training Model

Serious Research

M I DWE S T

N E T WO R K
P B I S

Restorative Practices and PBIS

Jessica Swain‐Bradway,   Midwest PBIS Network ;
Jill Mathews‐Johnson, ACTIONS Administrator
Champaign School District, IL
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M I DWE S T

N E T WO R K
P B I S

RP in Schools, Concerns

 Lacking scientific evidence – In process through IIRP  

 Most typical research we have is: 
 Descriptive 

 Quasi-experimental

 Experimental

 Non-replicable curriculum / model 

 Lacking validated fidelity measures 

Jessica Swain‐Bradway,   Midwest PBIS Network ;
Jill Mathews‐Johnson, ACTIONS Administrator
Champaign School District, IL

M I DWE S T

N E T WO R K
P B I S

Why Install within SWPBIS?

 SWPBIS has a strong evidence base

 Systems and data features push us to:
 Define what we are doing so we can replicate in all settings, with all students

 Assess HOW we are conducting a given practice

 Assess how students are responding

 Modify intensity and specificity based on student progress

 We can use the SWPBIS features to guide installation of RP

 We STILL want to define RP clearly, with input from the experts and 
practitioners 
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Improving Multi‐Tiered Systems of Support for 
Students 

with “Internalizing” Emotional/Behavioral Problems

Mark D. Weist, Lucille Eber, Robert Horner, Joni Splett, Robert Putnam, Susan Barrett, Kelly Perales,
Amanda J. Fairchild, and Sharon Hoover

Journal of Positive Behavior Interventions

(in press)

• Less visible problems less likely to be focused on generally and 
especially in the very busy environment of schools

• Lack of Tier 1 examples

• Staff generally not trained or supported for effective 
identification and intervention with these youth 

Challenges to focus on Internalizing problems
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• Depression

• Anxiety

• Fears/ phobias

• Trauma symptoms

“Internalizing” Problems 

																				Menu	of	Interventions	for	Internalizers	(Merrell,	2010)	
	
 Tier	1				

o Effective	classroom	routines	including	social/emotional				
principles		

o Effective	policies	and	responses	to	school	bullying	
o School	connectedness	(adult	relationships,	peer	status)	
o Structured	SEL	curriculum	in	gen	ed..	(i.e.	Strong	Teens)	

	 	
 Tier	2	 			

o Enhanced/Targeted	SEL	program	(small	group)	
o Small	group	counseling	and	skills	training	
o Home	school	communication	
o Evidenced	based	group	intervention	programs	

	 	
 Tier	3					 	

o Individual	treatment	and	case	management	at	school	
o Community	based	mental	health	providers	
o WRAP	around	Services	

	
	 	

~80% of Students

~15% 

~5% 

• Comparison of universal screening to traditional school 
identification

• 3744 students (from larger study funded by NIJ)

• 72% neither screener or school identified

• 18.4% screener only identified

• 3.7% school only identified (6.4% identified by both)

• 180% greater rate of identification with screener

Joni Splett et al. (under review)
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Demystify Interventions

• Teams and staff are explicit about types of interventions 
students and youth receive 
– e.g. from “student receives counseling” to “student receives 10 
coping skills group sessions

• Skills acquired during sessions are supported by ALL staff 
– e.g. staff are aware that student is working on developing coping 
skills and provides prompts, pre‐corrects, acknowledges across 
school day

Tier II/III Supports

Connect Interventions back to the Core 
curriculum

• Skills acquired during sessions are supported 
by ALL staff 

– e.g. staff are aware that student is working on 
developing coping skills and provides prompts, 
pre‐corrects, acknowledges across school day

Tier II/III Supports

Data-based problem solving

Progress monitoring data are necessary to 
answer important questions:

– Is the student making progress towards the goal?

– Is the intervention effective for most of the 
students receiving the intervention?
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Daily Progress Report (DPR) Sample
NAME:______________________  DATE:__________________

Teachers please indicate YES (2), SO‐SO (1), or NO (0) regarding the student’s achievement
in relation to the following sets of expectations/behaviors.

EXPECTATIONS
1 st block 2 nd block 3 rd block 4 th block

Be Safe 2      1      0 2        1        0 2        1        0 2        1        0

Be Respectful 2        1        0 2        1        0 2        1        0 2        1        0

Be Responsible 2        1        0 2        1        0 2        1        0 2        1        0

Total Points

Teacher Initials

Adapted from Grant Middle School STAR CLUB

Adapted from Responding to Problem Behavior in Schools: The Behavior Education Program by Crone, Horner, and Hawken

“Tier 3 Plan with 
Trauma-Informed 

Strategy”

SOS (slow down, 
orient, self-check)
Use mindfulness

Distract & Self-
Soothe

Let ‘M Go

Make A Link
Make Meaning

Examples of Screening Tools (public domain) 

1. Pediatric Symptom Checklist

2. Children’s Anxiety Scale

3. Global Appraiser of Individual Needs – Short Screener

4. Depression Scale for Children

5. Columbia Depression Scale

6. Child Report of Post‐traumatic Symptoms

7. Trauma Symptom Checklist for Children & Trauma Symptom 
Checklist for Young Children

Source: Nic Dibble
Wisconsin Department of Public Instruction
nic.dibble@dpi.wi.gov
http://sspw.dpi.wi.gov/sspw_mhbehavioraltools

Tier II/III Supports

How?... The Same Process for teaching Social Emotional 
Behavior as used for academics

BE CONSISTENT

DEFINE

Simplify

DEFINE

(TELL)

Simplify

MODEL
(SHOW

)

PRACTIPRACTI
CE
In 

setting

MONIT
OR

ADJUST
(RETEAC

efficienc
y

ADJUST
(RETEAC

H)
For 

efficienc
y
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Teaching 
Matrix-

INCORPORATE Coping Strategies for Managing Stress

All 
Settings

Halls
Playground

s Lunch
Library/
Comput
er Lab

Assembl
y

Bus

Respectful

Be on task.
Give your 
best effort.

Be 
prepared.

Walk. Have a plan.
Study, 
read, 

compute.

Sit in one 
spot.

Watch for 
your stop.

Achieving
& 

Organized 

Be kind.
Hands/feet 

to self.
Help/share 
with others.

Use 
normal 
voice 

volume.
Walk to 
right.

Share 
equipment.

Include others. Whisper.
Return 
books.

Listen/watc
h.

Use 
appropriate 
applause.

Use a 
quiet 
voice.
Stay in 

your seat.

Responsibl
e

Recycle.
Clean up 
after self.

Pick up 
litter.

Maintain 
physical 
space.

Use equipment 
properly.

Put litter in 
garbage can.

Push in 
chairs.
Treat 
books 

carefully.

Pick up.
Treat chairs 

carefully.

Wipe your 
feet.

Ex
p
ec
ta
ti
o
n
s Have a lunch 

plan and 
choose quiet or 

social lunch 
area

Invite friends 
to join me 

Invite those 
sitting alone to 

join in

Use my breathing 
technique

Listen to my 
signals 

School 1

Teaching 
Matrix

INCORPORATE  Strategies for Using Technology

All 
Settings

Halls
Playground

s Technology
Library/
Comput
er Lab

Assembl
y

Bus

Respectful

Be on task.
Give your 
best effort.

Be 
prepared.

Walk. Have a plan.
Study, 
read, 

compute.

Sit in one 
spot.

Watch for 
your stop.

Achieving
& 

Organized 

Be kind.
Hands/feet 

to self.
Help/share 
with others.

Use 
normal 
voice 

volume.
Walk to 
right.

Share 
equipment.

Include others. Whisper.
Return 
books.

Listen/watc
h.

Use 
appropriate 
applause.

Use a 
quiet 
voice.
Stay in 

your seat.

Responsibl
e

Recycle.
Clean up 
after self.

Pick up 
litter.

Maintain 
physical 
space.

Use equipment 
properly.

Put litter in 
garbage can.

Push in 
chairs.
Treat 
books 

carefully.

Pick up.
Treat chairs 

carefully.

Wipe your 
feet.

Ex
p
ec
ta
ti
o
n
s

Check your 
feelings

Re-read 
message

Words matter, 
pause and 

reflect before 
you post

Model for others
double check 
sources and 
consider feelings of 
others

For other schools, may be a social media concern….

Understanding Types of Groups
Monitor Data, Select Practice, Install Systems

Ba
si

c

C
om

p
lex

• Social Behavior– Core 
Curriculum taught by 
teacher daily to all 
students

• Small group taught 
inside classroom weekly 
by teacher or support 
teacher

• Self-management cards 
for some students

• Pro-Social Skills-
Core SE 
curriculum 

• Taught by range 
of staff with 
teaching 
background

• Outside of 
Classroom

• 2/week

• Coping Skills-
pulled from SE 
curriculum

• Add emotional 
regulation feature

• Taught by staff 
with technical 
skills

• Location varies
• 2/week

• Specific Curriculum 
(I.e. Coping Power

• Taught by Staff 
with advanced 
technical skills

• Location varies
• Daily

REMEMBER to Consider:  structure, skills taught, staff skills, location, and frequency
EBP or Kernels Matched to student need with instructional focus, skilled staff (i.e. 

group dynamics, content, behavior science, clinical)

EXAMPLE
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