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What is PBIS?
Why is it Important?

Take 2 minutes What do you already know about PBIS?

Rob Horner in OC

Creating a Common Understanding

+Positive Behavior
Interventions &Supports
(PBIS)

«A systems approach for
establishing the social culture
and behavioral supports
needed for a school to be an
effective learning environment
for all students.

+Multi-tier ms of Supports
{hTSS) Syste ppo

+MTSS is a coherent continuum
of evidence based, system-
wide practices to supporta
rapid response to student
needs, with frequent data-
based monitoring to inform
decision- making and
empower each student to
achieve their potential.
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Experimental Research on SWPBIS
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+ 58 Counties
* 11 Region

Lurrently
* Reglonal and County Leads
+ Special Education
ntath

ves

* Large County = Small County
* Large District — Small District
* Two Universities

+ University of Oregon

. g:l\i{lonﬂa State Monterey

The Last Three Years of Recognition

2015/2016

Platinum Recognition (15 Schools)
Gold Recognition (41 Schools)
Silver Recognition {173 Schools)
Bronze Recognition (280 Schools)

2016/2017

Platinum Recognition (17 Schools)
Gold Recognition (91 Schools)
Silver Recognition (558 Schools)
Bronze Recognition {222 Schools)

2017/2018 e

Platinum Recognition (40 Schools)
Gold Recognition (87 schools)
Silver Recognition (756 Schools)
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Bronze Recognition (161 Schools)

Total: 527 Total: 963 Total: 1,044

More Accomplishments

» Featured by:
* Califarnia Public Counsel - "Fix School Discipline Handbook™
» Sited by the State Attorney General "In School On Track”
* July 2017 APBS Featured Network
* Represented:
* CA Student Mental Health Policy Workgroup
* CA Attendance Board
* CA Advocates for Children and Youth
* Collaborating with the California Mental Health Oversight &
Accountability Commission
* Collaboration with CA School Psychologist Association

* Legislative Contributions & Funding
* MTSS - Grant Development — [CA SUMS)
* Propasition 47 Grant Development Q
» Mental Health Service Act - Funding
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The integration of PBIS, Katie Knifton - San Juan This presentation will focus on the integration of
MTSS and Restorative Unified School District/ PBIS, MTSS and Restorative Practices at a Title 1
Practices on a School Sylvan Middle School middle school campus. Examples of how staff can
Campus work together with a multi-disciplinary team to
Co-presenter: ensure student and family success. We will discuss
Rebecca Duditch practical strategies for behavior prevention,
alternative discipline and intervention as well as
referrals to support Tier 2 and Tier 3 students.
Practical examples of Behavior Contract

impls will be reviewed

Multiple Tiers of Intervention and Support for social,
emotional, behavioral, academic needs

Team based problem solving
Evidenced based curricula and practices

Use of data for decision making and progress monitoring
Universal screening
Use of fidelity and capacity assessments
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Continuum of
Intew ANGER™" Support for
ALL:
“Molcom”

Targeted

Universal

Label behavior...not people ( l.‘.:"‘m"’.‘-.?::. Lo
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CONTINUUM OF SUPPORT ACTIVITY
5 min

Inte INTENSIVE

Targeted

TARGETED

UNIVERSAL

Label behavior...not people Cl\m.wugﬂ...

Two Kinds of Data

Outcome data
Fidelity data
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Graph Type"
Referrals by Problem Behavior el Dehavior - 15
Drill Down
‘Options:
Show Velues on the Graph
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Problem Behavior - Tardy

Drill Down Report - Generated 10/15/18, 2:40 PM

Referrals by Perceived Motivation
Dnll Down

Team builds a precision statement

During the first 3 months of school, during lunch and
morning break, there are a number of of 6! and 7t
grade students (20) who have been tardy to class in
order to obtain peer attention (escape task less
likely motivation).
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District Data vs. School/Classroom Data

Referral Risk Raso Seudents With Referrals By Exdniclty
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Tiered Fidelity Inventory
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Universal (school-wide) behavioral
screening :

» Addresses prevalence of emotional/behavior
problems among school-age children ranges
between 9%-13% (Tier 2 & 3 Students)
Provides a valid and reliable approach for
identifying student behavioral issues

— Externalizing and Internalizing students are identified
Highlights schools as an ideal environment for
addressing mental health-related issues

— “Less stigmatizing” than clinics

— Potential to reach large groups of youth and families

— Successfully identify kids with internalizing behaviors

(Rose, Owens, PBIS Network)
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Universal Screening: Selection Criteria

— Usability/practicality:

« Cost-effective
— Does not require specialized training to administer or evaluate results
— Does not interfere with instructional time or other required tasks

« Efficient
— For example, identifies students who are withdrawn (internalizers) as well as

those who act out (externalizers)

— Can be completed quickly

« Informs interventions
— Results can be used to identify appropriate interventions
— Aids in improving student outcomes
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Universal Screening: Sample of
Evidence-Based Screening Instruments

tematic o . in1990 +  Normedfor grades 1-6
Disorders (SSBD; Walker & Severson, by the Program Effectiveness  +  Dated norms (normed i 1990)
1990 Panel of the U.S. Departmentof  +  Normative sample skewed to
hitp:istore.cambiumlearningcom Education) western U.S. region

Efficient (Screening process can
be completed within 45 minutes.
o1 hou)

Most effective instrument for
identiying internalizers (Lane et
al,, 2009

Meets AERA/APA instrument
selection crteria

Inexpensive (Manual= $ 134.49;
includes reproducible screening

S00n Vi ermateing and dsticistnoo htdothave
Rapih pearsonassessments.com Cemaling oo behavirs  accass o ascanron macine
ndscagomiccompetence« 526 or 5 pan eed
Wocts AERAAPA momument protoos
Incorportes e vty Adtional $1.00 per st or
neasures 101 autfesponse  Subsibersand 4 00 por suent
o rusrar)
Vs rge (3= 12350 chien -
Eyoum), netonaly nddsces acoes o vy
ebresenbvosania renars
available via AIMSewh ($620)
Universal Screening: Sample of
Evidence-Based Screening Instruments
Swrengis and Difcuies Quesiornae * Measures emalzigestmalzng + Percsved lngthof aminisaton
(SDQ; Goodman, 2001} behaviors tim
e e  ee - s hoved toverd axterodeog

+ Option of completing pencil and paper,  behaviors
o online version

+ Can be scored online.

+ Technically sound: Large,
representative normative group.

Student Risk Screening Scale (SRSS;  + Measures intemalzinglextemalizing  + Not as accurate as the SSBD
Drummond, 1993) aviors regarding identification of internalizers
ree
+ Quick to administer (iess than 5
minutes per student; 15 minutes for
entire class, depending upon number
of students
+ Easy 1o understand and interpret
I

sults
+ Technically-adequate

Social Skills * Measures I~ Expensive: Technical

Gresham & Eliott, 2008) forms=

e oo + Computer and web-based (AIMSweb)  $43.75 for package of 25 hand-scored
TR ‘administration and scoring available: forms; scoring software= $270.00;

Scanning software= $640

+ Can be lime-consuming. It takes 10-
25 minutes. per student to complete:
the screening instrument
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Missoula, MT

Adapted from Dishion et al
https://reachinstitute.asu.edu/

Ask the Families!
Parent Screener for ALL students transitioning to Middle
school

P
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alaln

alofafole

Step 1
Step 2
Step 3

Step 4
Step 5

UNIVERSAL SCREENING FOR SCHOOLS
A Multiple Gating System

Teacher Nomination (with criteria)
Short Screener (internalizing or externalizing)

Team uses other (attendance, grades, ODR’s)
data sources

Students Rated (most to least at-risk)
Parents notified before Tier 2 Interventions

'UNIVERSAL SCREENING TOOL FOR CLASSROOM TEACHERS

[ p———— 5

NON-IXAMPLES OF EXTHNAUIZING | NON-EXAMPLES oF INTERNALIZING

12
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Rating Scale for Externalizing Students

Teacher ame_ Dae.

0=Never, 1= Rarely, 2= Occasionaly, 3= Frequenty

Ratings Scae for Internalizing Students
Teacher Name. Date

Dirctions: Plesserae eachstudent oneach beavior using th fllowing scle

0 Nover, 1.+ Rarely, 2 - Occasionally, 3« eaquently
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Externalizing:
sy
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ProgressMonitoring!
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Weeklymonitoring!
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Encina Grade 6
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Tier 3
Function based and Individualized
Behavior Plans

Family Collaboration

Wraparound multi-Agency Support

« Alternatives to Home Suspension

Check in Check Out

Peer and Adult Mentors
Supervised Social Clubs
Social Instruction
Supervised Breaks or Recess

Tier 1

Define, Teach, Acknowledge Behavioral
Expectations

4 to 1 pos./neg. Interactions with Students
Consistent Consequences for Problem Behavior
Systematic Supervision in Common Areas

<Schoolwide Bullyiiig Prevention Efforts
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What’s the Function ?

10/24/2018

New Directions for PBIS
Including EBP’s under the Umbrella

=

Peer Mentoring
as a Tier 2 Practice o

JIM WOOD, PBIS FACILITATOR
LUKE ANDERSON, SCHOOL PSYCHOLOGIST
SAN JUAN UNIFIED SCHOOL DISTRICT

15



« Continuous Availability to Students

» Rapid Access to mentoring (within 7 days)

» Low effort by teachers with maximum benefit to students
» Consistent with school wide expectations

» Implemented uniformly by staff (Staff know their roles)

» Support of Tier 2 team and Administrators

« Student voluntarily participates

« Mentoring fits the culture of the school (socially valid)

» Continuous monitoring of the students involved

10/24/2018

For mentees, these programs have shown a positive
impact on:

+— Connectedness to school and peers

+— Feelings of competency and self-efficacy
+— Grades and academic achievement

+— Prosocial behavior and attitudes

For mentors, there have been reported
improvementsiin...

+— Connectedness to school

+— Self-esteem

+— Empathy and moral reasoning

+— Intrapersonal communication and conflict
resolution skills

*— Relationships with parents

16



Common Practices

» High school students mentoring middle or
elementary students

« Older elementary students mentoring younger

students

Rule of thumb- At least a 2 grade difference
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Cross age peer mentoring

» Must be structured and organized

« Meet for 10 or more times

« At least a 2 year age span

« Do not focus primarily on deficits or problems

Important Notes

« Screen Well for Mentors (Beware of Deviancy Training?)

» Regular and frequent monitoring built in

» Mentors need help with structuring activities

» Training for both mentors and mentees

« Parent permission slips for mentors and mentees

17



Responsibilities and Roles

« Principal- Must support
« Teachers- Refer mentors and or mentees, provide
space or supplies, report on outcomes

« Site coordinator-Most important player (recruits, trains,
outcome data, helps to keep it going)- Dual Coordinators ?

Turn and talk: At your school, how would roles be
decided upon, and responsibilities be determined ?
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Recruiting/Screening for Mentees

» Use a set of criteria (socially withdrawn, academic deficits, not
connected to adults)

« Use parents in your recruitment of mentees

» Emphasize the benefits to mentees and parents
Newsletters, New student packets, parent nights, website

1. What do you think would be the best way to
recruit mentors?

2. What screening process would you use to
choose mentees?

Data/Feedback from Participants

« PRE/POST/WEEKLY Questionnaire for Mentors
« Questionnaire for Teachers

« Questionnaire for Parents

« Attendance/grades/SWIS data/

18



Culminating Activity
Using your handouts and resources

« Fill out the Mentoring Self Assessment (1 per team)

« For all elements that are rated as “in progress”, or “not in
place”, complete the attached action planning steps.
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Action Plans

C @t & sooeocpegamy a1t @ 3+ e
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Helping Children Cope with Violence and Trouma

A School-Bosed Program That Works

=\

iy TS —
[P Y-

T Gl this gy & brars o it pesearchens
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b RENEW Indicators

* » Use fip chorl poper &
+ Engaging for )
\ et porficipants
“% | A
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The Purposes of Futures Planning

i plan

* Use “Maps” to create a
+ Identify supports at home, school, and in the community
= Assist the youth to build self determination skills

Planning Next Steps

1. Youth prioritizes goals

2. Brainstorm next steps for each goal prioritized

3. Youth chooses which steps they want to do first (which
makes the most sense)

. Identify supports the youth has tofcan connect to

. Youth and facilitator develop team to identify criteria
for success around each goal and resources needed

[T
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Serious Training Model

Serious Research

Restorative Practices and PBIS

m —
H )
Adoption-fest! !\:\J
* Chicago / ~ —
* Denver

® Philadelphia

= San Francisco -

= Ockland

* Many more!

L

Jessica Swain-Bradway, Midwest PBIS Network ;
Jill Mathews-Johnson, ACTIONS Administrator
Champaign School District, IL

23
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RP in Schools, Concerns

= Lacking scientific evidence — In process through IIRP

" Most typical research we have is:

Descriptive

Quasi-experimental

Experimental

= Non-replicable curriculum / model

® Lacking validated fidelity measures

Jessica Swain-Bradway, Midwest PBIS Network ;
Jill Mathews-Johnson, ACTIONS Administrator
Champaign School District, IL

=-

Why Install within SWPBIS?

= SWPBIS has a strong evidence base

= Systems and data features push us to:

Define what we are doing so we can replicate in all settings, with all students

Assess HOW we are conducting o given practice

Assess how students are responding

Modify intensity and specificity based on student progress
= We can use the SWPBIS features to guide installation of RP

= We STILL want to define RP clearly, with input from the experts and
practitioners

A CONTINUUM OF SWPRLS PRACTICES

Preversian & Skill Bellding
Dl v L

24
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Champaign
Unit #4 School
District

[Garden Hills) _
w 3I8

Journal of Positive Behavior Interventions

(in press)

Improving Multi-Tiered Systems of Support for
Students
with “Internalizing” Emotional/Behavioral Problems

Mark D. Weist, Lucille Eber, Robert Horner, Joni Splett, Robert Putnam, Susan Barrett, Kelly Perales,
Amanda J. Fairchild, and Sharon Hoover

Challenges to focus on Internalizing problems

 Less visible problems less likely to be focused on generally and
especially in the very busy environment of schools

* Lack of Tier 1 examples

» Staff generally not trained or supported for effective
identification and intervention with these youth

25



“Internalizing” Problems
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¢ Depression
* Anxiety
¢ Fears/ phobias
¢ Trauma symptoms
’\g Menu of Interventions for Internalizers ere 2010)
eTier 1
o Effective classroom routines including social /emotional
principles
o Effective policies and responses to school bullying
0 School connectedness (adult relationships, peer status)
0 Structured SEL curriculum in gen ed.. (i.e. Strong Teens)
o Tier2
0 Enhanced/Targeted SEL program (small group)
o Small group counseling and skills training
0 Home school communication
0 Evidenced based group intervention programs
e Tier3
0 Individual treatment and case management at school
0 Community based mental health providers
0 WRAP around Services
Joni Splett et al. (under review)
¢ Comparison of universal screening to traditional school
identification
¢ 3744 students (from larger study funded by NIJ)
* 72% neither screener or school identified
¢ 18.4% screener only identified
* 3.7% school only identified (6.4% identified by both)
L]

180% greater rate of identification with screener

26



Tier II/11l Supports

Demystify Interventions

¢ Teams and staff are explicit about types of interventions
students and youth receive

— e.g. from “student receives counseling” to “student receives 10
coping skills group sessions
L]

Skills acquired during sessions are supported by ALL staff

— e.g. staff are aware that student is working on developing coping

skills and provides prompts, pre-corrects, acknowledges across
school day

10/24/2018

Tier II/11l Supports

Connect Interventions back to the Core
curriculum

« Skills acquired during sessions are supported
by ALL staff

— e.g. staff are aware that student is working on
developing coping skills and provides prompts,
pre-corrects, acknowledges across school day

Data-based problem solving

Progress monitoring data are necessary to
answer important questions:

— Is the student making progress towards the goal?
— Is the intervention effective for most of the
students receiving the intervention?

27
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“Tier 3 Plan with  Daily Progress Report (DPR) Sample

Trauma—\morﬂmed NAME: DATE:
Strategy 5050 (1, ¢ sachievement
inrelation o he folowing stsof expectarons behavirs.
Tetvioc Zna bioek Srabioek ook
xpecTATIONS
Be Safe 210 PR PR 1o
SOS (slow "
orient, self-check)
Use mindfulness
BeRespeciul PR 7 1 o PR 7 1 o
Distract & Self-
Let "M Go
7 1 o 7 1 o PR 7 1 o

Be Responsible

Make A Link
Make Meaning

Total o=

Teacher it

Adapted from Grant Middle School STAR CLUB

. Horer, nd Hawken

Aaaptes

Tier II/11l Supports

Examples of Screening Tools (public domain)

Pediatric Symptom Checklist

Children’s Anxiety Scale

Global Appraiser of Individual Needs — Short Screener
Depression Scale for Children

Columbia Depression Scale

Child Report of Post-traumatic Symptoms

Trauma Symptom Checklist for Children & Trauma Symptom
Checklist for Young Children

NowHwN R

Source: N Dibble
Wisconsin Department of Public Instruction
nic.dibble@dpi wigov

hutp//sspw.dpl v gou/sspw_mbbehavioraltools

How?... The Same Process for teaching Social Emotional
Behavior as used for academics

(Tn)
DJUST ‘ ‘

BE CONSISTENT

g

> a(®)
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For other schools, may be a social media concern....

Teaching
Matrix

Technology
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physical
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Understanding Types of Groups

Moritor Data, Select Practice, Install Systems

REMEMBER to Consider: structure, skills taught, staff skills, location, and frequency
EBP or Kernels Matched to student need with instructional focus, skilled staff
group dynamics, content, behavior science, clinical)

Coping Skills-

Basic

EXAMPLE

xa|dwo?)

Social Behavior— Core

Pro-Social Skills-

Specific Curriculum

Curriculum taught by
teacher daily to all
students

Small group taught
inside classroom weekly
by teacher or support
teacher
Self-management cards

for some students

Core SE
curriculum

Taught by range
of staff with
teaching
background
Outside of
Classroom
2/week

pulled from SE
curriculum

Add emtional
regulation feature
Taught by staff
with technical
skills

Location varies

2/week

(le. Coping Power
Taught by Staff
with advanced
technical skills
Location varies
Daily

29
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PBIS for School Psychologists

Jim Wood

jwwood27@comcast.net

RESOURCES

€ 300 & ey N TN
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